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Settle College pupil premium strateqy statement

This statement details our school’s use of pupil premium funding to help improve the

attainment of our disadvantaged pupils.

It outlines our pupil premium strategy, how we intend to spend the funding in this
academic year and the outcomes for disadvantaged pupils last academic year.

School overview

Detail

Data

School name

Settle College

Number of pupils in school

489 (Years 7-11)

Proportion (%) of pupil premium eligible pupils 19.4%

Academic year/years that our current pupil premium 2023-2026

strategy plan covers (3-year plans are recommended

— you must still publish an updated statement each

academic year)

Date this statement was published 11/12/25

Date on which it will be reviewed 02/12/26

Statement authorised by Gareth Whitaker,
Headteacher

Pupil premium lead

Jenny Nultter,
Assistant headteacher

Governor lead Rebecca Ward
Funding overview

Detail Amount

Pupil premium funding allocation this academic year £110,835

Pupil premium funding carried forward from previous £0

years (enter £0 if not applicable)

Total budget for this academic year £110,835
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Part A: Pupil premium strategy plan

Statement of intent

Everything we do at Settle College is rooted in our vision to support all our students to
‘be the best they can be’. Through developing a rich and exciting curriculum that is
relevant to our locality and implemented with high quality teaching, we aim to not only
secure outstanding progress and achievement for all, including disadvantaged
students, but to also develop confidence, independence and resilience in our learners.

The focus of our pupil premium strategy is to support disadvantaged students to
acquire the knowledge and skills required to succeed at each stage of their education,
allowing them to access their chosen career path in later life. We aim to develop the
aspirations for all our students, regardless of their background. Our strategy identifies
the challenges faced and the strategies in place to support the progress of all. In line
with our whole-school priorities, literacy is a key focus within the strategy to ensure that
literacy is not a barrier to success during their education, but also in later life. There
are also several strategies aimed at increasing aspirations of disadvantaged students,
as well as promoting a positive attitude to learning.

Challenges

This details the key challenges to achievement that we have identified among our
disadvantaged pupils.

with generally lower KS2 outcomes than their peers:

Challenge | Detail of challenge
number
Literacy levels below the age-expected standards, adding extra challenge for
1 students in accessing the entire curriculum.
Literacy Two PP cohorts average at or below the secondary-ready threshold at KS2,

Year group Average PP KS2 Average non-PP
reading score* KS2 reading score*
7 104 104
8 104 104
9 100 104
10 102 104
11 99 102

*For year 11, these scores are based on CAT4 testing, as KS2 SATs were not

completed.

In year 8, 17% (4 out of 24) of the PP cohort are EAL. This year group has the
highest proportion of PP students (28.9% of the year are PP).

For the Y11 cohort of 23-24 (the last year with official scores), their P8 for the
English element was 0.02 (compared to 0.18 for maths and 0.33 for EBacc.
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Open omitted from this comparison due to students with empty baskets). This
was similar for 22-23. From internal data using the CAT4 scores, English was
still below maths and the EBacc P8 scores for the 2025 outcomes.

*Data until 31/5/24

than a fulltime timetable.

Lower attendance for disadvantaged students in Years 7-10 last academic year

2 compared to their peers. Data for 2024-25:
Attendance Year Attendance %
rou PP Non-PP
All 88.08 91.96
7 93.71 94.85
8 86.98 95.15
9 89.11 93.54
10 85.18 92.62
11* 92.50 92.29

For the current Y11 PP cohort, 19% are accessing alternative provision, rather

school’s behaviour logs.

Lower aspirations of disadvantaged students, especially the higher attaining,

3 often due to lack of experience, self-belief or awareness of future options. This
Aspirations | ¢an lead to a lack of engagement in the opportunities on offer in school,

and including opportunities to develop cultural capital or for additional academic
attitude support.

For 24-25, PP students totalled 55% of the total days suspensions (PP
students were 17% of the school). They also accounted for 40% of the whole

Increased levels of mental health difficulties amongst young people, with
difficulties in accessing external support.

Intended outcomes

This explains the outcomes we are aiming for by the end of our current strategy plan,
and how we will measure whether they have been achieved.

Intended outcome

Success criteria

Students’ literacy skills will improve,
especially for those entering with below age-
expected literacy levels, giving all students
access to the entire curriculum.

Reading assessments will show an
accelerated rate of improvement.
Disadvantaged students will make progress
in line with their peers.

Disadvantaged students will have access to
the curriculum, through targeted
interventions, TA support and good
attendance.

Disadvantaged students will make progress
in line with non-disadvantaged students
nationally. Disadvantaged students will be
in line with their peers. The attendance of
disadvantaged students will increase to be
in line with non-disadvantaged students
nationally.

To achieve and sustain improved wellbeing
for all pupils, including those who are
disadvantaged, as well as promoting extra-

Qualitative data from student voice, student
and parent surveys and teacher
observations indicate high levels of
wellbeing. Engagement with Settle College
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curricular activities to support their cultural Diploma. Proportions of suspensions and
capital. negative behaviour logs for PP students will
decrease.

Activity in this academic year

This details how we intend to spend our pupil premium (and recovery premium funding)
this academic year to address the challenges listed above.

Teaching (for example, CPD, recruitment and retention)

Budgeted cost: £43,740

Activity Evidence that supports this approach Challenge
number(s)
addressed

Strategies to support Reading comprehension strategies | EEF 1,2,3

improved literacy across (educationendowmentfoundation.org.uk)

the curriculum: Reading comprehension strategies are high

e Funding to cover impact on average (+6 months). Effective

salary for HLTA for diagnosis of reading difficulties is important in
literacy identifying possible solutions, particularly for

older struggling readers, including decoding
words. A wide range of strategies and
approaches can be successful, but many
pupils need to be taught these skills explicitly
and consistently.

e Funding for
professional
development for staff

o Additional leadership
within the English
department

«  Funding for literacy Oral language interventions | EEF

assessments to (educationendowmentfoundation.org.uk)
identify areas of need The next stage of the school literacy strategy
and provide addresses developing students’ oracy, with
interventions for oral language interventions having a high
teaching staff to use impact on average (+6 months).
during lessons

e Lexonik license to Improving Literacy in Secondary Schools |
support whole-school EEF (educationendowmentfoundation.org.uk)

literacy, focusing on
decoding of words to
support
comprehension

This is further recognised in the EEF’s
research into the impact of improving literacy
in secondary schools.

¢ 'rrex(’;gntolsuppgrt_n What Are The Benefits Of Reading? |
eading lessons | National Literacy Trust

English : : _
The literacy trust gives several benefits of
reading.
Additional learning support | Making Best Use of Teaching Assistants | 1,2
hours: EEF (educationendowmentfoundation.org.uk)
e TA support in lessons, Teaching Assistant Interventions | EEF
with more support in (educationendowmentfoundation.org.uk)
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https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://literacytrust.org.uk/reading-for-pleasure/families/
https://literacytrust.org.uk/reading-for-pleasure/families/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants?utm_source=/education-evidence/guidance-reports/teaching-assistants&utm_medium=search&utm_campaign=site_search&search_term=teaching%20assistant
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/teaching-assistants?utm_source=/education-evidence/guidance-reports/teaching-assistants&utm_medium=search&utm_campaign=site_search&search_term=teaching%20assistant
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
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core lessons for lower
ability students

e Standardised testing to
identify students in
need of intervention

e TA support for small
group interventions
depending on need
identified in testing

e Licenses and CPD
courses for training for
TA staff

This research discusses the positive impact of
TA interventions. It highlights that these are
the most effective when they are used to
support specific needs that have been
identified, ensuring that pupils do not receive
less input from teachers.

Small group tuition | EEF
(educationendowmentfoundation.org.uk)

Small group tuition has an average impact of
four months’ additional progress over the
course of a year. This is most effective when
it is targeted at pupils’ specific needs, which is
supported by the use of standardised tests.
This also states that providing training to the
staff that deliver the sessions increases
impact.

Resources to support
planning in maths and
science and access to the
technology and arts
curriculum:

e Licenses to support
schemes of work for
science and maths

e Additional online
resources for maths to
supplement teaching

e Resources to support
teaching in DT,
catering and art

Reducing school workload - GOV.UK
(www.gov.uk)

Eliminating unnecessary workload around
planning and teaching resources
(publishing.service.gov.uk)

These publications discuss the importance of
supporting teacher workload to maintain
wellbeing, allowing for the most effective
delivery of lessons. The provision of licenses
to support planning in core subject areas
allows for a reduction in workload and
supports effective sequencing of the
curriculum.

Targeted academic support (for example, tutoring, one-to-one support
structured interventions)

Budgeted cost: £35,410

each key stage

e To identify barriers to
learning and provide
support to students
who are not making
expected progress

(educationendowmentfoundation.org.uk)

Mentoring | EEF
(educationendowmentfoundation.org.uk)

Metacognition and self-requlation | EEF
(educationendowmentfoundation.org.uk)

The role of learning manager encompasses a
wide range of support for students, including
those evidenced above. As above, clear
identification of barriers to learning allows for

Activity Evidence that supports this approach Challenge
number(s)
addressed

Learning managers for Parental engagement | EEF 2,3



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://www.gov.uk/government/collections/reducing-school-workload
https://www.gov.uk/government/collections/reducing-school-workload
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/511257/Eliminating-unnecessary-workload-around-planning-and-teaching-resources.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/511257/Eliminating-unnecessary-workload-around-planning-and-teaching-resources.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/511257/Eliminating-unnecessary-workload-around-planning-and-teaching-resources.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mentoring
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
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effective interventions, which is supported by
the learning manager. See strategies below
in further information section.

The learning manager is also responsible for
championing the needs of the pupil premium
cohort, ensuring that their needs are met by
their teaching staff through high quality
teaching.

Small-group maths and Small group tuition | EEF 1,2,3
English intervention: (educationendowmentfoundation.org.uk)
e Small group Small group tuition has an average impact of
intervention sessions four months’ additional progress over the
for maths and English course of a year.
to support
géiﬁiﬁ?;ﬁ‘g;:jabilities Reading comprehension strateqgies | EEF
) (education endowmnetfoundation.org.uk)
e Intervention packages . . . .
to support _Readlng comprehension strategies are _hlgh
. : impact on average (+6 months). For this to
interventions for L . .
reading bfe effec.tlve, it als.o requires .effectlve
diagnosis of reading difficulties and needs
interventions to support a range of needs, for
example decoding, understanding vocabulary
and understanding language structures used.
Resources and staffing to Small group tuition | EEF 1,2, 3
support revision: (educationendowmentfoundation.org.uk)
o Staffing for revision Small group tuition has an average impact of
sessions for KS4 four months’ additional progress over the
students during holiday course of a year.
periods (Easter, half
term) e e
From feedback from students, it is difficult for
* Resources to support some students to find a quiet place or time to
revision revise, as well as being able to organise their
time. Providing a structured revision
schedule within school will support this.
Brilliant club: Programme Overview - Schools - The Brilliant 3
e To promote high Club
aspirations for high Students develop key skills, such as critical
ability KS3 pupil thinking and written communication which are
premium students important factors for academic success and in
later life.
Scholars Programme graduates are almost
twice as likely to progress to highly-selective
universities, demonstrating aspirations from
the students involved.
Summer school: Summer schools | EEF 1,2,3

e To support transition
into Year 7, with
academic sessions to
support identification of
pupils’ needs and non-
academic sessions to

(educationendowmentfoundation.org.uk)

Summer schools have a positive impact on
average (+3 months). The impact is higher
when using teachers from the school.
Including additional non-academic activities
such as sports, arts or cultural enrichment are

6



https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://thebrilliantclub.org/the-scholars-programme/for-schools/the-programme/
https://thebrilliantclub.org/the-scholars-programme/for-schools/the-programme/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/summer-schools
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/summer-schools
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promote engagement
and to give
opportunities that may
not be otherwise
possible.

valuable in their own right and can offer
opportunities to pupils from low-income
households who may not otherwise be able to
afford them. A mix of activities may also help
to promote engagement and take up of
summer schools.

Wider strategies (for example, related to attendance, behaviour,
wellbeing)

Budgeted cost: £31,700

development of students’
cultural capital:

(educationendowmentfoundation.org.uk)

Activity Evidence that supports this approach Challenge
number(s)
addressed

SEMH support: Damage to children’s mental health caused 2,3

e To support students’ by Covid crisis could last for years without a

mental health and large-scale increase for children’s mental
wellbeing with the health services | Children's Commissioner for
provision of SEMH England (childrenscommissioner.gov.uk)
support staff and The impact of the COVID-19 pandemic on the
mental health mental health and well-being of children and
interventions through young people - Cowie - 2021 - Children

the Mindscreen &amp; Society - Wiley Online Library
programme There is significant research to indicate the

e To provide training to impact of the pandemic on students’ mental

staff through educare health and that support is not always readily
license available.

Attendance support: From 2024 outcomes for all students (the last 2,3

o Targeted interventions year with formal P8 measures), those with

from the attendance attendance of 90% or above had a progress
officer to improve score of 0.07, whilst students with attendance
students’ attendance to | lower than 90% had a progress score of -
school. 0.55.
This gap was significantly wider for the pupil
premium students: those with attendance
above 90% had a progress score of +0.43,
whereas students with attendance below 90%
had a progress score of -1.05.
Department for Education
(publishing.service.gov.uk)
Improving school attendance: support for
schools and local authorities - GOV.UK
(www.gov.uk)
Both of these highlight the impact of low
attendance on attainment and that 1:1
strategies support improving this.
Activities to support the Arts participation | EEF 1,2,3



https://www.childrenscommissioner.gov.uk/2021/01/28/damage-to-childrens-mental-health-caused-by-covid-crisis-could-last-for-years-without-a-large-scale-increase-for-childrens-mental-health-services/
https://www.childrenscommissioner.gov.uk/2021/01/28/damage-to-childrens-mental-health-caused-by-covid-crisis-could-last-for-years-without-a-large-scale-increase-for-childrens-mental-health-services/
https://www.childrenscommissioner.gov.uk/2021/01/28/damage-to-childrens-mental-health-caused-by-covid-crisis-could-last-for-years-without-a-large-scale-increase-for-childrens-mental-health-services/
https://www.childrenscommissioner.gov.uk/2021/01/28/damage-to-childrens-mental-health-caused-by-covid-crisis-could-last-for-years-without-a-large-scale-increase-for-childrens-mental-health-services/
https://www.childrenscommissioner.gov.uk/2021/01/28/damage-to-childrens-mental-health-caused-by-covid-crisis-could-last-for-years-without-a-large-scale-increase-for-childrens-mental-health-services/
https://onlinelibrary.wiley.com/doi/pdf/10.1111/chso.12430
https://onlinelibrary.wiley.com/doi/pdf/10.1111/chso.12430
https://onlinelibrary.wiley.com/doi/pdf/10.1111/chso.12430
https://onlinelibrary.wiley.com/doi/pdf/10.1111/chso.12430
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/412638/The_link_between_absence_and_attainment_at_KS2_and_KS4.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/412638/The_link_between_absence_and_attainment_at_KS2_and_KS4.pdf
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
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e Support for a range of This research shows that arts participation
extra-curricular improves outcomes across the curriculum, as
opportunities, for well as supporting engagement in learning.
example music
lessons, sport clubs,
educational trips and
visits and rewards

activities.
Careers advice and Careers education | EEF 2,3
support: (educationendowmentfoundation.org.uk)
e Accesstoalevel 6 This literature review shows that 60% of the

careers advisor and studies involved show that careers support

other careers support has a positive impact on educational

and events outcomes.

Total budgeted cost: £110,850

Further information

Additional activity

As a small school that knows its students as individuals, we have additional strategies to
support disadvantaged students achieving their best:

o Pupil interviews — students in each year group have meetings with their learning manager
or PP lead to discuss their academic performance, as well as anything they or the school
can do to improve their outcomes. This ensures that these students have an opportunity
to voice any concerns and that they know the support they have access to within school.

o Teaching and learning planned to support disadvantaged students’ needs — teaching staff
focus on ensuring that teaching and learning for their classes is planned to consider the
needs of the disadvantaged students in their class. From the DfE webinars, the main
recommendation from the experts was to ensure that students received high quality
teaching, including adaptive teaching. Effective adaptive teaching continues to be a focus
for staff training.

o Embedding retrieval practice within lessons — staff have been provided with training to
understand the developments in cognitive science, including supporting the retrieval of
knowledge during lessons to help students remember more.



https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/careers-education
https://educationendowmentfoundation.org.uk/education-evidence/evidence-reviews/careers-education
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Part B: Review of the previous academic year

Outcomes for disadvantaged pupils

KS4 Outcomes 2024-25

In the 2025 cohort there were 18 PP and 94 non-PP students. There is no progress
data included below, as the cohort did not complete their KS2 SATs as a result of the
Covid-19 pandemic.

2025 - 18 pupils - provisional data

LA (non-disadvantaged England (non-disadvan-

Measure Schoolfigure pupils) taged pupils)
A8 37.6 50.0 50.3
Basics 5+ % 16.7 52.7 52.8
Basics 4+ % 44.4 73.6 72.7
EBacc at 5+ % 5.6 21.7 22.5
EBacc at4+ % 16.7 29.8 30.4
Entering EBacc % 33.3 41.7 45.0
EBacc APS 3.29 4.45 4.49
Exam entries (all

qualifications() 9.3 8.4 8.2
Exam entries (GCSEs) 7.7 7.9 7.6

Whilst the attainment of the PP cohort is lower than that for non-disadvantaged
students in the LA or England, our internal data shows that our PP students achieved
progress in line with the non-PP students [all students had the same baseline
assessment, so a valid comparison]. This follows the 2023-24 outcomes where the
progress of PP students was higher than the progress of non-PP students.

KS3 outcomes 2024-25 — internal assessment data

Group %M %M-S Progress
PP (19) 5.8 50.0 -0.64
Year 9
Non-PP (89) 13.3 67.2 -0.29
PP (26) 12.3 63.4 -0.57
Year 8
Non-PP (59) 19.6 78.3 -0.33
PP (19) 9.4 76.7 -0.50
Year 7
Non-PP (82) 17.1 74.7 -0.68

Attendance and behaviour data

All Year7 Year 8 Year9 Year10 | Year11*

PP 88.08% | 93.71% | 86.98% | 89.11% | 85.18% | 92.50%

July 2025
Non-PP 91.96% | 94.85% | 95.15% | 93.54% | 92.62% | 92.29%

Difference | -3.88% -1.14% -8.17% -4.43% -7.44% +0.21%

*Year 11 aftendance until 315t May 2025
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Suspensions

Year | % school PP | Number days (all) | Number days (PP) | % days suspensions PP
2024-25 17 90.5 49.5 54.7
2023-24 14 76 20 26.3

L3s

Year | % school PP Number (all) Number (PP) % logs PP
2024-25 17 1279 367 28.7
2023-24 14 1655 437 26.4

Progress against current strateqy

At present, monitoring and the KS4 outcomes have shown a closing in the gaps for the
academic outcomes measures, with the 2024 cohort achieving higher progress than
the non-PP cohort and the 2025 cohort achieving in line with the non-PP cohort, when
factoring in prior attainment. The attendance gap narrowed by 2% over the first four
terms of the strategy, although did widen by 0.8% over the next two terms. One area
currently of concern is the proportion of suspensions for PP students, which was high
throughout the 2024-25 academic year and remains at 50% for the first term of the
2025-26 academic year.

Externally provided programmes

Programme Provider
Lexonik Advance Lexonik — Sound training for reading
Mindscreen Mindscreen

Other externally provided programmes are still to be confirmed at the time of writing the strategy.
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